Fellow Development Index 2018-2019

Fellow ID:

Special Education Setting (if applicable):

School ID:

Consultant ID:

CTT/ICT

Self-Contained

University:

Snapshot Observation of Teaching Practice

Grade:

Date:

Resource Room/SETTS

District 75

Components

Ineffective

Developing

Effective

Highly Effective

1a: Demonstrating
Knowledge of
Content and

In planning and practice, teacher
makes content errors or does not
correct errors made by students.

Teacher is familiar with the important
concepts in the discipline but displays
lack of awareness of how these

Teacher displays solid knowledge of the
important concepts in the discipline and
how these relate to one another.

Teacher displays extensive knowledge of the
important concepts in the discipline and how
these relate both to one another and to other

Pedagogy Teacher’s plans and practice display concepts relate to one another. Teacher’s plans and practice reflect disciplines. Teacher’s plans and practice reflect
little understanding of prerequisite Teacher’s plans and practice indicate accurate understanding of prerequisite understanding of prerequisite relationships
relationships important to student some awareness of prerequisite relationships among topics and among topics and concepts and a link to
learning of the content. Teacher relationships, although such knowledge concepts. Teacher’s plans and practice necessary cognitive structures by students to
displays little or no understanding of may be inaccurate or incomplete. reflect familiarity with a wide range of ensure understanding. Teacher’s plans and
the range of pedagogical approaches Teacher’s plans and practice reflect a effective pedagogical approaches in the practice reflect familiarity with a wide range of
suitable to student learning of the limited range of pedagogical approaches | discipline. effective pedagogical approaches in the
content. to the discipline or to the students. discipline, anticipating student misconceptions.

MARK ONE > Ineffective (1) Developing (2) | Developing + (3) Effective (4) | Effective + (5) Highly Effective (6)

1c: Setting Instructional
Outcomes

Outcomes represent low expectations
for students and lack of rigor, nor do
they all reflect important learning in
the discipline. Outcomes are stated as
activities, rather than as student
learning. Outcomes reflect only one
type of learning and only one
discipline or strand, and are suitable
for only some students.

Outcomes represent moderately high
expectations and rigor. Some reflect
important learning in the discipline, and
consist of a combination of outcomes
and activities. Outcomes reflect several
types of learning, but teacher has made
no attempt at coordination or
integration. Most of the outcomes are
suitable for most of the students in the
class based on global assessments of
student learning.

Most outcomes represent rigorous and
important learning in the discipline. All
the instructional outcomes are clear,
written in the form of student learning,
and suggest viable methods of
assessment. Outcomes reflect several
different types of learning and
opportunities for coordination.
Outcomes take into account the varying
needs of groups of students.

All outcomes represent rigorous and important
learning in the discipline. The outcomes are
clear, written in the form of student learning,
and permit viable methods of assessment.
Outcomes reflect several different types of
learning and, where appropriate, represent
opportunities for both coordination and
integration. Outcomes take into account the
varying needs of individual students

MARK ONE >
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Developing (2) | Developing + (3)

Effective (4) | Effective + (5)

Highly Effective (6)

1e: Designing Coherent
Instruction

The series of learning experiences is
poorly aligned with the instructional
outcomes and does not represent a
coherent structure. The activities and
are not designed to engage students
in active intellectual activity and have
unrealistic time allocations.
Instructional groups do not support
the instructional outcomes and offer
no variety.

Some of the learning activities and
materials are suitable to the
instructional outcomes, and represent a
moderate cognitive challenge, but with
no differentiation for different
students. Instructional groups partially
support the instructional outcomes, with
an effort at providing some variety. The
lesson or unit has a recognizable
structure; the progression of activities is
uneven, with most time allocations
reasonable.

Teacher coordinates knowledge of
content, of students, and of resources to
design a series of learning experiences
aligned to instructional outcomes and
suitable to groups of students. The
learning activities have reasonable time
allocations; they represent significant
cognitive challenge, with some
differentiation for different groups of
students. The lesson or unit has a clear
structure with appropriate and varied
use of instructional groups.

Plans represent the coordination of in depth
content knowledge, understanding of different
students’ needs and available resources
(including technology), resulting in a series of
learning activities designed to engage students
in high-level cognitive activity. These are
differentiated, as appropriate, for individual
learners. Instructional groups are varied as
appropriate, with some opportunity for
student choice. The lesson’s or unit’s structure
is clear and allows for different pathways
according to diverse student needs.
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Comments for Domain 1
(1a, 1cand 1e)
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2b: Establishing a culture
for learning

The classroom culture is characterized
by a lack of teacher or student
commitment to learning, and/or little
or no investment of student energy
into the task at hand. Hard work is not
expected or valued. Medium to low
expectations for student achievement
are the norm with high expectations
for learning reserved for only one or
two students.

The classroom culture is characterized
by little commitment to learning by
teacher or students. The teacher
appears to be only “going through the
motions,” and students indicate that
they are interested in completion of a
task, rather than quality. The teacher
conveys that student success is the
result of natural ability rather than hard
work; high expectations for learning are
reserved for those students thought to
have a natural aptitude for the subject.

The classroom culture is a cognitively
busy place where learning is valued by
all with high expectations for learning
the norm for most students. The teacher
conveys that with hard work students
can be successful; students understand
their role as learners and consistently
expend effort to learn. Classroom
interactions support learning and hard
work.

The classroom culture is a cognitively vibrant
place, characterized by a shared belief in the
importance of learning. The teacher conveys
high expectations for learning by all students
and insists on hard work; students assume
responsibility for high quality by initiating
improvements, making revisions, adding detail
and/or helping peers.
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Comments

2c: Managing classroom
procedures

Much instructional time is lost due to
inefficient classroom routines and
procedures. There is little or no
evidence of the teacher managing
instructional groups, transitions,
and/or the handling of materials and
supplies effectively. There is little
evidence that students know or follow
established routines.

Some instructional time is lost due to
only partially effective classroom
routines and procedures. The teacher’s
management of instructional groups,
transitions, and/or the handling of
materials and supplies is inconsistent,
leading to some disruption of learning.
With regular guidance and prompting,
students follow established routines.

There is little loss of instructional time
due to effective classroom routines and
procedures. The teacher’s management
of instructional groups and/or the
handling of materials and supplies are
consistently successful. With minimal
guidance and prompting, students follow
established classroom routines.

Instructional time is maximized due to efficient
classroom routines and procedures. Students
contribute to the management of instructional
groups, transitions, and/or the handling of
materials and supplies. Routines are well
understood and may be initiated by students.
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Comments

2d: Managing student
behavior

There appear to be no established
standards of conduct, and little or no
teacher monitoring of student
behavior. Students challenge the
standards of conduct. Response to
students’ misbehavior is repressive, or
disrespectful of student dignity.

Standards of conduct appear to have
been established, but their
implementation is inconsistent. Teacher
tries, with uneven results, to monitor

student behavior and respond to student

misbehavior. There is inconsistent
implementation of the standards of
conduct.

Student behavior is generally
appropriate. The teacher monitors
student behavior against established
standards of conduct. Teacher response
to student misbehavior is consistent,
proportionate and respectful to
students and is effective.

Student behavior is entirely appropriate.
Students take an active role in monitoring their
own behavior and that of other students
against standards of conduct. Teachers’
monitoring of student behavior is subtle and
preventive. Teacher’s response to student
misbehavior is sensitive to individual student
needs and respects students.
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3b: Using questioning /
prompts and discussion

Teacher’s questions are of low
cognitive challenge, single correct
responses, and asked in rapid
succession. Interaction between
teacher and students is
predominantly recitation style, with
the teacher mediating all questions
and answers. A few students
dominate the discussion.

Teacher’s questions lead students
through a single path of inquiry, with
answers seemingly determined in
advance. Alternatively the teacher
attempts to frame some questions
designed to promote student thinking
and understanding, but only a few
students are involved. Teacher attempts
to engage all students in the discussion
and to encourage them to respond to
one another, with uneven results.

While the teacher may use some low-
level questions, he or she poses
questions to students designed to
promote student thinking and
understanding. Teacher creates a
genuine discussion among students,
providing adequate time for students to
respond, and stepping aside when
appropriate. Teacher successfully
engages most students in the discussion,
employing a range of strategies to
ensure that most students are heard.

Teacher uses a variety or series of questions or
prompts to challenge students cognitively,
advance high level thinking and discourse, and
promote meta-cognition. Students formulate
many questions, initiate topics and make
unsolicited contributions. Students themselves
ensure that all voices are heard in the
discussion.
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3c: Engaging students in
learning

The learning tasks and activities,
materials, resources, instructional
groups and technology are poorly
aligned with the instructional
outcomes, or require only rote
responses. The pace of the lesson is
too slow or rushed. Few students are
intellectually engaged or interested.

The learning tasks or prompts are
partially aligned with the instructional
outcomes but require only minimal
thinking by students, allowing most
students to be passive or merely
compliant. The pacing of the lesson may
not provide students the time needed to
be intellectually engaged.

The learning tasks and activities are
aligned with the instructional outcomes
and are designed to challenge student
thinking, resulting in active intellectual
engagement by most students with
important and challenging content, and
with teacher scaffolding to support that
engagement. The pacing of the lesson is
appropriate, providing most students
the time needed to be intellectually
engaged.

Virtually all students are intellectually engaged
in challenging content, through well-designed
learning tasks, and suitable scaffolding by the
teacher, and fully aligned with the instructional
outcomes. In addition, there is evidence of
some student initiation of inquiry, and student
contributions to the exploration of important
content. The pacing of the lesson provides
students the time needed to intellectually
engage with and reflect upon their learning,
and to consolidate their understanding.
Students may have some choice in how they
complete tasks and may serve as resources for
one another.
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3d: Using Assessment in
Instruction

There is little or no assessment or
monitoring of student learning;
feedback is absent, or of poor quality.
Students do not appear to be aware
of the assessment criteria and do not
engage in self-assessment.

Assessment is used sporadically to
support instruction, through some
monitoring of progress of learning by
teacher and/or students. Feedback to
students is general, and students appear
to be only partially aware of the
assessment criteria used to evaluate
their work but few assess their own
work. Questions/prompts/ assessments
are rarely used to diagnose evidence of
learning.

Assessment is regularly used during
instruction, through monitoring of
progress of learning by teacher and/or
students, resulting in accurate, specific
feedback that advances learning.
Students appear to be aware of the
assessment criteria; some of them
engage in self-assessment. Questions/
prompts/ assessments are used to
diagnose evidence of learning.

Assessment is fully integrated into instruction,
through extensive use of formative
assessment. Students appear to be aware of,
and there is some evidence that they have
contributed to, the assessment criteria.
Students self-assess and monitor their
progress. A variety of feedback, from both the
teacher and peers, is accurate, specific, and
advances learning. Questions/prompts/
assessments are used regularly to diagnose
evidence of learning by individual students.
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4a: Reflecting on Teaching

Teacher does not know whether a
lesson was effective or achieved its
instructional outcomes, or teacher
profoundly misjudges the success of a
lesson. Teacher has no suggestions for
how a lesson could be improved.

Teacher has a generally accurate
impression of a lesson’s effectiveness
and the extent to which instructional
outcomes were met. Teacher makes
general suggestions about how a lesson
could be improved.

Teacher makes an accurate assessment
of a lesson’s effectiveness and the extent
to which it achieved its instructional
outcomes and can cite general
references to support the judgment.
Teacher makes a few specific
suggestions of what could be tried
another time the lesson is taught.

Teacher makes a thoughtful and accurate
assessment of a lesson’s effectiveness and the
extent to which it achieved its instructional
outcomes, citing many specific examples from
the lesson and weighing the relative strengths
of each. Drawing on an extensive repertoire of
skills, teacher offers specific alternative
actions, complete with the probable success of
different courses of action.
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Teacher Development: How effective do you believe this Fellow is compared to all other teachers with similar experience? (Please circle one.)

Bottom 10%

Below Average

Average

Above Average

Top 10%
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